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1. Introduction
The international emergency following the rapid diffusion of Covid-19 virus, underlined the need to improve digital
technologies to ensure a continuous availability of educational resources. Developing digital skills has also a strong
potential to respond to such unpredictable situations in the future. Indeed, while many companies have opted for smart
working, governments decided to close down educational institutes till further notice but didactic has never stopped.
Ministries of Education gave their contribution and digital platforms became freely available to help students interact
with their teachers and have access to the lessons.
On 10th March, Albanian authorities formally asked the contribution of Eurydice1 to gather information about the
principal measures adopted by each country. The following information are retrieved from the report written by the
Italian Unit and dates back to 19th March 2020:
-

-

The response adopted to the spread of Coronavirus was the same all over Europe: the closure of Institutes and
the use of distance learning. Therefore, a wide variety of instruments are used to ensure the continuous
cooperation and communication within the school community and the smooth development of the educational
path, including social networks, ministerial websites and even television.
The only exception were initially kindergartens, which, in several countries, were accepting those students who
were not positive to the virus and whose parents could not take care of them.
Generally, Ministries of Education provided assistance to school staff and families to use the new methods and
help students in this learning path. The UK government also published a Guide “COVID-19: guidance for
educational settings”, available at the following link: https://www.gov.uk/government/publications/guidanceto-educational-settings-about-covid-19).(Eurydice Italia, 2020).

In line with the main objective of D3 project, the present document is an additional resource to the European
Comparative Review developed as part of IO1. It was based on desk and field research conducted in Italy, UK and Greece
in order to analyse the principal responses developed by different educational systems and evaluate the reaction of
teachers and students to this abrupt turn to the digital approach. Examples of initiatives and governmental measures
were analysed too.
The research was useful to test the real level of digitalization reached in the three countries and identify effective
recommendations for next IOs.

1 Eurydice

is the European network in charge of collecting, analysing and sharing information on European educational systems. It
was founded in 1980 by the European Commission and has its headquarters in Brussels.
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2. Italy
One of the first step has been a wider offer of open data by Cultural Institutes and Archives. Although some of them
already existed before, they were enriched since the outbreak of the pandemic. It is worth mentioning:
-

https://solidarietadigitale.agid.gov.it
http://www.raiscuola.rai.it and Raiplay
Fatti per la storia: a website giving access to History lessons

Many museums and libraries participated to the initiative of providing their collections online or even developing virtual
tours. Among them: Pinacoteca di Brera – Milano; Galleria degli Uffizi – Firenze; Musei Vaticani – Roma (Giorgi & Zoppi,
2020). MIBACT (The Ministry for Cultural Heritage and Activities and Tourism) developed the webpage “La cultura non
si ferma” (Culture does not stop), collecting all the digital initiatives of cultural institutes in 6 sections: Museums, Books,
Cinema, Music, Education, Theatre.
Raiplay Radio added another valuable contribution with audio books to entertain younger generations with fairy tales.
Within this framework. The same link between the Ministry of Education and Rai was strengthened by dedicating an
entire special programming to schools: Rai Cultura, Rai Ragazzi and Rai Play are participating to the initiative with
lessons, hints, curiosities, addressing different age ranges. According to the Minister of Education, Azzolina, such an
alliance will be further developed in order to ensure a stronger position of school and education on television channels
also in the future (MIUR, 2020) .
Meanwhile, teachers could exploit the great strength of eTwinning, the largest European community of teachers,
launched in 2005 by the European Commission, with the aim to foster collaboration in an easy, fast, and safe way. In
Italy, the project is run by the Agency Erasmus+ Indire, which also created the group “SOS didattica a distanza” (SOS
distance learning), in order to exchange practices and ideas to respond to the current closure of schools. The group SOS
didattica a distanza also offers some webinars with experts of distance learning. Within this project, new initiatives
were launched, such as “The Red Zone: Isolated but connected”, started by a teacher from Codogno (the first red zone
in Italy), together with a partner school in UK. Its objective is to offer students an online platform where to share their
feelings, activities, experiences, thoughts, about this particular moment, exploiting the precious chance of being
connected with other youngsters from the rest of Europe (Mentuccia, 2020).
In line with this framework, Epale platform is a dimension for shared knowledge in the support to professionals and
adult learners: here people can share ideas, know how, best practices. Its initiatives include interviews and the Resource
Toolkit with is first edition already available online2.
Other initiatives instead focused on the use of social networks to get closer to younger generations. The Italian Ministry
of Education, launched the hashtag #LaScuolaNonSiFerma (The school doesn’t stop), to invite students post their stories,
experiences on Facebook, Instagram and Telegram. Examples of collaboration and solidarity among schools and
students emerged, in order to cut distances and feel part of the same community, although on a digital platform (Miur,
#LaScuolaNonSiFerma, al via la rubrica quotidiana sui social del Ministero dell’Istruzione, 2020).
The Italian Ministry of Education has set a website for distance learning, which provides materials, methodologies,
experiences, instruments and has been recently expanded with a specific section for the necessities of students with
disabilities(https://www.istruzione.it/coronavirus/didattica-a-distanza.html). In addition, it has planned a fund of € 8
Million to support the development of Distance learning, through the figure of the digital animator. The latter was
2 Toolkit

n.1 Epale: https://epale.ec.europa.eu/sites/default/files/epale_resource_kit_1_-distance_learning_0.pdf
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introduced by the National Plan Digital School and has now the fundamental mission of sharing its knowledge of new
teaching methods and find additional ones for the smooth development of distance learning (Miur, Ministero
dell’Istruzione, in arrivo oltre 8 milioni di euro per potenziare la didattica a distanza, 2020).
Major investments were later added to respond to this emergency. Art.120 of Legislative Decree n.18/2020 established
85 million €, the major part of which (70 million) are destined to those students with limited financial resources in order
to temporarily provide them with digital tools and sometimes with Internet connection (MIUR, 2020).
#LaScuolaContinua was born from the collaboration of Cisco, Google, IBM, TIM and WeSchool, in response to the call
of the Ministry of Education. It is a community to allow school directors and teachers to receive assistance in the use of
free digital platforms for distance learning and create a common line in the educational system
(https://www.lascuolacontinua.it/). More generally, within the initiative of the Ministry for Technological Innovation
and Digitalization, several phone and digital companies and associations are now providing free services within the socalled “Digital Solidarity”.
The Ministry of Education and the Guarantor authority for childhood and adolescence signed a protocol agreement
establishing a joint committee, in order to follow the developments of distance learning. The committee established a
mini-guide “distance learning and students’ rights”. This is meant to offer teachers a practical-methodological guide to
ensure the smooth continuation of education while respecting minors’ rights, according to ONU Convention of 1989.
This is not only a guidance instrument, but also a platform where teachers can share their ideas, videos, materials to
contribute to future educational approaches (MIUR, MI/AGIA – Miniguida per docenti su didattica a distanza e diritti,
2020).
In order to analyse schools’ reaction to this change, we also interviewed some teachers working in secondary education.
Online interviews allowed a comparison between different educational realities and the identification of the real
weaknesses of the digitalization process of schools.
Although to different degrees, most teachers interviewed were already using some digital tools or open data sources in
the classroom, such as YouTube, British Council, Treccani.it. They positively evaluated the digital development of their
school, since the majority includes digital laboratories, Laptops, Tablets, Wi-Fi connection, Digital Whiteboard, Linguistic
labs.
Following the spread of Covid-19, several digital platforms are currently used, apart from more traditional tools such as
the digital register and the school mail. Some of them are: Google Suite and especially Google Meet, as well as Jitsi
Meet, We School, Zoom, Impari or even Whatsapp. Digital platforms are necessary both to ensure the constant
communication and monitoring of students, but also the smooth delivery of lessons and share of teaching/learning
material. Live lessons take place online apart from registered ones and offline exercises.
Training courses and videoconferences are offered to teachers in order to facilitate their use of distance learning tools.
They may be arranged by the same school directors or teachers, the digital animator or even specific technical assistants.
Certainly, this sudden change to new methods has not been easy. For teachers this means understanding how to use
new platforms, organizing video lessons and necessary materials, and putting all efforts to ensure a continuous
interaction with students, leaving no one behind. Sometimes, this has translated into a greater expenditure of time and
frustration if attempts of stimulating students’ motivation are obstacle by external barriers. Interviewing teachers of
music, a common issue was that of sound: due to poor connection, it may be delayed or even interrupted.
All teachers agreed on the deep change that this particular moment will boost in the educational system. This is a
precious chance to integrate new useful methods, considering the primary role of Internet in our everyday life. Students
themselves seem to respond positively to the new approach and they may have a new impulse to search online material
to deepen their knowledge in areas of interest.
Yet, there are still some possible risks hindering this path:
-

Unclear ministerial guidelines regarding exams: without precise indications, the evaluation of students is
easily open to complaints even
5

-

by families and from a legal perspective. Then, there is the issue of authenticity and transparency of exams.
Some teachers are basing their evaluation on homework, attendance to video- lessons and quality of
interaction. Sometimes, there are also oral exams including group conversations (especially important for
foreign languages) or individual presentations on specific topics;

-

Digital divide: not every school in Italy have appropriate structures and technologies for this change. Such a
situation is even more delicate and serious if we move to personal settings and consider each family
background. Not everybody has access to Internet or a room to use just for him/her. This issue especially
emerged during an interview with a teacher from a small island in Sicily, Marettimo (population is lower than
800 people). Thanks to recent investments, mainly from EU, the school on the island offers an excellent level of
digitalization. However, huge obstacles to distance learning emerge at home: not everyone has the
opportunity of Internet connection and if so, families with many children are going to end their connection
soon. Despite promises of illimited giga provided by phone companies within the framework of the national
initiative “Digital solidarity”, these are often used for companies only. Considering the deep digital divide of
our country, this is a fundamental problem to address.

-

Possible fractures produced by this shift in teaching methods: although the positive contribution of technology
is undeniable, distance learning cannot replace the quality of traditional teaching. It will never manage to have
that physical connection between teachers and learners, which has a fundamental impact on the emotional
growth of youngsters within the didactic experience. A teacher from the Istituto Comprensivo Antion Ugo,
Palermo, said that any difficulty can be overcome, contacts can be constantly maintained, devices can be
provided, but there is the challenge of those students who lack family support. At school, students can be
constantly stimulated, encouraged by teachers, by their reaction, by the contact with their classmates. At home
instead sometimes, parents are absent, either for lack of time or insufficient competence to help them.
Distance learning is certainly useful, but still some students are destined to be left behind according to the
teacher (Silvestri, 2020).

Clearly, it is important to pay careful attention to students’ reactions, thoughts, worries, feelings, during this delicate
moment, cultivating their positive thinking and encouraging them to do physical activity and keep busy with other
activities. The journalist Rebecca Katzman collected the responses of 5 children for the famous American magazine
Time. Andrea from Milan described his daily routine underlining the difficulty to stay home the whole day, but at the
same time he admitted to have improved his informatics skills. Others were happy about the possibility to have enough
time now to do other things such as reading, playing videogames, but complained about the lack of direct contact with
classmates (Di Palma, 2020).
Almost two months have passed since the beginning of the lockdown in Italy and it is clear now that schools will not be
able to re-open before September. New concerns arise as regards the re-organisation of didactic, with the proposal to
alternate distance learning and traditional educational approaches. Such a perspective particularly scares many parents,
who have to deal with both work and family in the same place or simply do not manage to help their children in this
new approach to learning.
There is also the hypothesis of double shifts alternating classes in the morning and in the afternoon, which poses some
serious challenges: firstly, the restricted spaces to allow the creation of smaller groups of students; secondly, there is
the reduction of public transport and the consequent difficulties to arrive to school; finally, there is the issue of teachers
and more generally the school staff available, which would be insufficient. Two main perspectives emerge: either the
employment of new teachers, or an increase of salary for the current ones (Coronavirus, la ministra Azzolina: "A
settembre lezioni metà a scuola e metà a casa". I sindacati: "No ai doppi turni", 2020).
Some teachers are asking for the return to school of last year students who have to take their final exam, following the
example of other European countries. Their main fear is the gradual loss of the real meaning of the educational
approach, made of human contact, exchange, real-life relations, together with the progressive isolation of the student
or addiction to the technological devices. Among other, Samuele Petruzzi, a secondary school teacher working in
Legnano, openly stated his concerns in the appeal “Pensiero critico”, aimed to bring back last year students to school
(Rizzi, 2020).
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The Polytechnic of Turin published the report “Scuole Aperte, società aperta” (Open schools, safe societies), identifying
possible future solutions. The main aspects include: sufficient distancing; reduction in the number of students per class;
double shifts with classes in the morning and in the afternoon; mixture of distance learning and traditional approaches;
strengthening the role of the digital animator, in order to ensure constant psychological and technical support to
students (Politecnico di Torino, 2020).
At the moment, last year students are getting ready for their final exam, which should take place at school orally starting
from 17th June. Meanwhile, many doubts still remain regarding the future organisation of the educational offer.

3. United Kingdom
Following the example of Italy, Prime Minister Boris Johnson announced the closure of schools on March 23, 2020.
Guidance was released on the 26th of March for schools ahead of the closure for the Easter break:
https://www.gov.uk/government/publications/guidance-to-educational-settings-about-covid-19
The cancellation / postponement of public examinations was announced prior to the school closures.These cancellations
were followed later by iGCSE and IB exams, which some schools in the UK took part in (usually independent schools)
(UK Department for Education, Coronavirus (COVID-19): cancellation of GCSEs, AS and A levels in 2020, 2020).
The Partner school King’s Ely uses made available a wide range of different digital tools for different age groups,
including:
•

Microsoft Teams

•

OneNote / OneDrive

•
Firefly (a VLE) – which unfortunately crashed on the first day of home learning - perhaps showing that the
bigger players have more capacity and may become more powerful.
King’s Ely used a Google Form to survey teachers from a number of European (and other) countries and discovered that
Microsoft Teams was the most popular option as a tool to communicate with schools. Results showed the absence of
any training to assist teachers in the use of these new methods. Although many students have access to broadband
internet in the UK, there is some variation in its provision across the country, particularly with respect to vulnerable
children and those in low income groups (Royal Geographical Society, n.d.).
The importance of internet usage is reflected in the Sustainable Development Goals (SDGs). It is important to recognise
that digital skills are as important as internet usage. Internet userds can still be digitally excluded because they lack the
skills to be able to confidently and safely navigate the digital world (Serafino, 2019).
Data caps on some broadband internet usage were removed on the 30th of March 2020, to support vulnerable
consumers and all those who may become vulnerable because of Covid-19. This decision was part of a wider a set of
important commitments agreed by the the UK’s major telecommunications providers, following discussions of the
Digital Secretary and Ofcom.
Postponement of bills, more affordable mobile and landline packages, provisions of alternative communication
measures were part of the programme (Government agrees measures with telecoms companies to support vulnerable
consumers through COVID-19, 2020).
Meanwhile, previously closed sources and tools were made available, such as Pearson, a large globally-active education
publisher, and also operator of one of the awarding bodies for exams (Edexcel) and the Ordnance Survey were made
available to all for the first time.
The rates of hospitalisation due to Covid-19 are shared as open data, but are not necessarily being released and used,
as shown by the Guardian article “Why isn't the government publishing more data about coronavirus deaths?”:
https://www.theguardian.com/commentisfree/2020/apr/02/government-publish-data-coronavirus-deaths
7

Finally, there is the aspect of surveillance and the use of mobile phone data which is already worrying many countries
all over the world since GPS is currently being used to fight the virus spread. On the other hand the use of such tools in
China to tackle the outbreak of Covid-19 may be a stimulus to challenge students come up with some ideas for apps
once the power locked within their smartphones is explained to them.

4. Greece
As in other countries so in Greece, the COVID-19 pandemic forced the government, institutions, businesses, citizens,
students and consumers to rapidly embrace online platforms. The crisis has in fact coincided with the provision of a
wide range of long overdue online services to citizens, including education. The latter especially faced two challenges:
a) delivering distance education and b) managing the postponement of examinations. It should be noted that most
students in Greece attend public schools of all levels, for which there are no tuition fees, while less than 10% of the
student population enrolls in private schools.
A new official/government portal called "mathainoumestospiti.gov.gr" (“learning at home”)3 has been introduced to
accommodate all relevant on-line educational material, assisting students (even students with disabilities), parents,
teachers, professors and institutions. The portal covers all levels of education -from kindergarten to University and
Vocational Educational Training as well.
In addition, another official/ government platform called “National Digital Academy”4 was launched, offering more than
150 various online courses (in Greek and English), in order for citizens to develop digital skills.
In more detail, the main phases and milestones of this “educational digital transformation” under the Covid-19 era in
Greece, are described below, having as a main source the UNESCO Global Education Monitor/GEM (2020) report for the
country.
Following the confirmation of the first three coronavirus cases in Greece, on February 27th all carnival events in the
country were cancelled. Health and state authorities issued precautionary guidelines and recommendations, while
measures up to early March were taken locally and included the closure of schools and the suspension of cultural events
in the affected areas (particularly Ilia, Achaea and Zakynthos).
On March 10, the Greek Health Minister announced that all of the country’s schools, both public and private, as well as
universities were about to remain closed for the next fourteen days, a closure that was later extended until May 10.
The Greek Ministry of Education and Religious Affairs responded to the crisis calling it an opportunity to bring forward
long-awaited reforms for the development of the education community’s digital skills. Interventions were staggered in
the immediate aftermath of the closures, and priority was given to the implementation of distance learning in the last
year of secondary school. Regarding universities, in addition to their existing tools, the institutions were also provided
with three platforms from CISCO, Google and Microsoft. The three platforms have been offered to the Ministry free of
charge.
However, as UNESCO/GEM (2020) reports, this task was complicated by the legacy of the great financial crisis, which
has delayed necessary investments in ICT and has deepened poverty: according to OECD data (Reimers & Schleicher,
2020) based on the 2018 PISA, 1 in 5 students attending the poorest quartile of Greek schools do not have access to a
computer they can use for schoolwork, while 1 in 10 do not have access to the internet. More than 1 in 3 students
attended schools where teachers did not have the necessary technical and pedagogical skills to integrate digital devices
in instruction. Altogether 4 in 10 students attended schools whose head teachers acknowledged that an effective online
learning support platform was not available.
3 https://mathainoumestospiti.gov.gr

4 https://nationaldigitalacademy.gov.gr
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Since 2011, European Union structural funds have helped Greece to establish basic infrastructure for the digital school5.
These were implemented by the Computer Technology Institute and Press6 , the Ministerial arm promoting ICT in
education. All schools and teachers –but only one in five students– were registered in the School Network7 before Covid19 arrived. With the spread of the pandemic, the Ministry then also issued instructions for the use of both asynchronous
and synchronous teaching.
Asynchronous teaching, which is not in real time, is compulsory, with every teacher expected to upload their lessons
and assignments, supported by:
• resources, such as interactive textbooks (e-books)8 and other learning materials (Photodendro)9 as well as digital
lesson plans (Aesop)10;
• two digital education platforms, e-me11 and e-class12 for students and teachers.
Education television13 was also re-activated on March 30 for primary education, adjusted to current needs. With Greek
language lessons, natural sciences, mathematics, history, and further subjects, it has covered what children temporarily
out of school might need. It has been estimated that more than 100,000 students have been following its programmes.
Synchronous, real-time teaching has been supported through:
• Webex services14 ; to address inequalities, the Ministry has ensured access through landlines and through mobile
phones free of charge following a deal with the three mobile phone providers
• the School Network’s sch.gr platform15, which uses Big Blue Button open software and can operate on smartphones
and tablets.
Several challenges had of course to be overcome along the way.
Firstly, during the implementation phase, there were network overload problems, which required the Ministry to
engage with service providers to identify ways to release the pressure.
Another problem has been that not all teachers and students had the necessary equipment. The government passed an
emergency law regulating issues related to the education system’s response, enabling public procurement of goods (e.g.
laptops, devices and software) and services (e.g. communication with teachers and students) without competition. In
the context of a rigidly centralized system, the law also allowed universities to spend up to €60,000 without prior
permission for procuring equipment to deliver distance learning.
In addition, as UNESCO/GEM (2020) reports, while all 166,000 teachers were registered with the School Network, the
uptake of primary and secondary school students initially lagged behind and is still not complete: out of 1.3 million
students, 460,000 were registered by March 24 and 913,000 by April 9. In terms of synchronous teaching, 72,000
teachers had carried out 114,000 simultaneous classes since the school closed – the pace having picked up with 23,000
classes per day reported last week.
Teacher preparedness has been another challenge. IT teachers, in particular, are concerned about the time they spend
supporting colleagues, in addition to delivering their own classes. Various teachers expressed concerns over privacy,
data protection and even copyright for the lessons they upload. Some have questioned the choice between centrally5 https://dschool.edu.gr
6 http://www.cti.gr/en

7 https://www.sch.gr/english
8 http://ebooks.edu.gr/new

9 http://photodentro.edu.gr/aggregator
10 http://aesop.iep.edu.gr

11 https://auth.e-me.edu.gr/en_US
12 https://eclass.sch.gr

13 https://webtv.ert.gr/shows/mathainoume-sto-spiti
14 https://youtu.be/qQIx91b3WMk
15 http://lessons.sch.gr
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imposed and teacher-selected platforms. The primary school teachers’ union has called for freedom of choice in the use
of platforms and has opposed making the use of synchronous distance learning compulsory on the grounds that it is not
possible to ensure implementation for all students.
Another debated issue has been the duration of the school year and the timing of the Greek centralized University
Entrance Exams. In a nutshell, the Education Ministry is expected to announce in the coming days exactly the dates
and study material on which will be tested on, on the basis of proposals by the Institute of Educational Policy (IEP)
which advises the government on educational issues. The examinations are expected to take place in schools but the
precise modality and the transfer of students and supervisors to examination centres will be taken in consultation
with the health authorities. By contrast, graduation examinations are expected to be cancelled.
In higher education, students have the right to free textbooks. As distribution points have been closed because of the
lockdown, arrangements have been made for printed textbooks to be delivered at home, a cost to be covered by the
publishers. However, the Ministry has also expanded the availability of online textbooks.
Finally, there has also been controversy over the obligation of parents to pay fees in private and “shadow/coaching
schools”. The Ministry of Education ruled that parents should not be expected to pay any fees for services not provided,
such as school meals, transport or extracurricular activities. Also, no private school teachers can be fired during this
period.
It is worth mentioning that Cyprus Republic requested and received, without cost, the Greek Educational Television
Program as part of the EU solidarity actions.

5. Belgium (Flanders)
Belgium (Flanders)
On Friday 13 March the government announced that schools would be closed until further notice.
The idea was that hopefully the schools could reopen after the Eastern holiday (Monday 20 April), in the meantime,
schools were only allowed to practice previously acquired knowledge, it was not allowed to add new knowledge.
After Eastern holiday the rule was that schools had to organize online lessons including new knowledge as a way of preteaching (about 3-4 h/day), so that when the schools would reopen that knowledge could be rehearsed. Unfortunately
this will not be the case for all schoolyears, only the classes of year 2 (K8), year 4 (K10) and year 6 (K12) of the secondary
education started with some classroom lessons again on 18 May, and only a few lessons per day and a few days per week
for each class – as they have to be split up in smaller groups and need to keep social distance.
The corona crisis meant an adjustment for the schools: almost all schools do use a learning platform, but the reality is
that most use it mainly as a drop box for files, communication - via messages - with the students and to keep the scores.
Traditional teaching still make the big majority of teaching, whereby the use of ICT is meanly PowerPoint presentations
to visualise the subject.
In Flanders all secondary schools of the GO! Official education use the platform Smartschool1, the Catholic schools are
free to choose, but also here the majority (about 75%) use Smartschool, the other platforms like Canvas2 or Google
Classrooms3.
In a very short time, teachers have had to retrain from frontal and classroom teaching to online teaching. This means
using for almost all of them new video conference tools.
The most frequent used tools for this are:
- the video conference platform embedded inside Smartschool; it was already there since this schoolyear but
1

https://www.smartschool.be
https://www.instructure.com/canvas/k-12
3
https://edu.google.com/products/classroom/
2
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almost no one used it
- the same for Canvas, also having an embedded video conference platform
- MS Teams – for schools having an Office 365 account with the pupils
- Google Hangouts for the schools using Google Classrooms
- Zoom.us
Of course, this assumes that all students can be reached via digital means. So, we must first look at the situation for the
students. A survey was conducted by the UGent Geography Department, Pedagogical Guidance Flanders and Wallonia
and ESRI Belux to gain an insight into the situation for young people. The survey was answered by 2,000 students - which
is small in relation to the number of students - but work had to be done through the goodwill of the directors and
teachers to get the survey among the young people. And these young people had to be willing to fill it in.

Some results of the survey:
- about 60% of the pupils use their own PC, laptop or tablet, about 20% have to share that with the family.
Remarkably about 20% uses the smartphone.
- about 90% of the respondents have an own space (room) to work
- the contacts with school are regular: daily (ca. 35%) or several times a week (ca. 55%)
- in more than 70% the school platform is used – this includes the embedded video conference tool, followed by
email (20%).
The survey shows that for the vast majority of respondents, the situation for working from home and learning is very
good. We must of course make the side note that this survey was certainly not answered by that group of young people
who have no internet at home, no computer or smartphone.
The Flemish government tried to tackle this by setting up a large-scale collection campaign for laptops for schools4, with
the aim to collect 10,000 laptops. These were distributed via the schools to this vulnerable group of youngsters together
with an internet card so that they could get connected. On 19 May already more than 12,000 laptops had been collected
and completely reset for use by these youngsters.
Conversations with teachers who teach non-study-minded youth show that the result of this action was not always
visible: in recent weeks they have been able to reach only half to two thirds of the students.
The corona crisis made it clear that from now on much more will have to be invested in digital teaching and online
teaching. The digital competences as described in Digicom are the ideal guideline for this.
At the same time, teachers also notice the need for forms of digital working, from teaching to giving up tasks, group work
and exams.

4

https://www.digitalforyouth.be
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6. Conclusions
Certainly, such a moment will leave an indelible imprint on the educational framework. On the one hand, there is
uncertainty about future outcomes and many obstacles to overcome as soon as possible; on the other hand, there are
many lessons to learn which will hopefully lead to an improvement of the didactic offer.
Indeed, this moment could prove to be defining for digital education: not only students, but teachers and entire families
have to readapt to a new methodology.
What will this mean for the role of the teacher and other adults who would traditionally support learners in the school
context? Many teachers are having to upskill themselves at very short notice in new platforms and tools, and there has
been a growth in online webinars being offered. Parents instead became aware of all the difficulties behind the teaching
process and the need to be digitally updated.
What has been clearly shown is that distance learning is not simply an adaptation of old methods to new platforms; it
requires the full involvement of teachers into a new perspective, constantly checking students’ response, proposing
varied forms of education in order to stimulate them. Creativity has a primary role. Technology is just a means, the
human behind it makes the real change.
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